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ABSTRACT 

Possessing care skills is crucial for every individual, including children with special 

needs. The Policy Guidelines on the Adoption of the K–12 Transition Curriculum Framework for 

Learners with Disabilities (LWDs) were issued by the Department of Education (DepEd) on 

August 20, 2020, through DepEd Order No. 021, s. 2020. This document outlines the criteria, 

characteristics, and foundational beliefs of the transition plan for students with disabilities in 

public and private schools. As there is a deficiency in modules alongside the curriculum, the 

researchers developed an activity-based module to provide activities aligned with the 

competencies in the curriculum, thereby enhancing understanding and experience in learning care 

skills. In collaboration with Special Education teachers under the transition program and 

mainstreaming, the module was evaluated in terms of its content, layout, and design, as well as its 

appropriateness for diverse disabilities and overall acceptability in the contexts of home use, 

school use, and community use.  

 

​ Results from the evaluation indicated that the module was generally acceptable and 

suitable for LWDs, with its content aligning with the K-12 Transition Curriculum and addressing 

key competencies required for independent living. The module was also deemed adaptable for 

various types of disabilities, with activities and instructions tailored to meet the special needs of 

the learners. Feedback highlighted that the nodule could effectively support learners in applying 

care skills in real-life contexts, ensuring a smoother transition from school to home and 

community life. 

 

​ In conclusion, the study demonstrates the potential of the developed module in enhancing 

the transition process for LWDs. The positive evaluation results suggest that this activity-based 

approach can play a crucial role in promoting the independence of LWDs, making it a valuable 

tool for educators, caregivers, and families. The findings provide a foundation for the further 

development and refinement of similar modules aimed at enhancing the lives of LWDs. 

 

Keywords: care skills, learners with disabilities, K-12 transition curriculum, module 
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1.0 INTRODUCTION  

As of April 7, 2025, there are 2,125,198 registered persons with disabilities (National 

Council on Disability Affairs). With this growing number, society must take action to provide a 

safe space for the growth and development of these individuals. Opportunities to learn, play, 

socialize, and work should be accessible, relevant, and secure. Every learner with disabilities 

(LWDs) is entitled to live comfortably, which can be achieved through accessible and quality 

education (R.A. No. 11650, section 2). With this, LWDs require a curriculum that can specifically 

cater to each special need, building and strengthening skills to become independent and active 

participants in the country. Therefore, on August 20, 2020, the Department of Education issued 

DepEd Order No. 021, s. 2020, Policy Guidelines on the Adoption of the K to 12 Transition 

Curriculum Framework for Learners with Disabilities. Several packages cater to the different 

skills needed for thriving in society. One of these is the 'Care Skills' package. Under this package 

are the targeted content areas: Personal Hygiene (PH), Good Grooming (GG), Growth and 

Development (GD), Health Habits and Nutrition (NU), Healthcare (HC), and Personal and 

Community Safety (PS).  

 

Despite the policy's objectives, there is currently a considerable deficit in the availability 

of activity-based modules designed for this transition curriculum. Alongside this, there are also 

deficiencies in activities, materials, and assessments that need to be addressed to implement the 

curriculum effectively.   

 

The researchers aim to address this deficiency by developing an activity-based module, 

anchored in the transition curriculum mentioned above, specifically for the 'Care Skills' package. 

The module contains brief descriptions of each content area, objectives aligned with the learning 

competencies, various activities with accompanying instructions, and appropriate assessments 

that will measure learners' progress. The module is designed to provide a comprehensive and 

structured approach to developing the necessary 'Care Skills' for students, as well as to offer 

specific and tailored activities according to their needs. 

 

This study aims to develop a module that will help learners with disabilities (LWDs) 

acquire care skills. This will also provide a more tailored and successful learning experience. 

With the approval of various special education teachers, the module is expected to be beneficial to 
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LWDs, teachers, and parents. This module will serve as a starting point towards achieving the 

overall goal of becoming future-ready learners with disabilities. 

 

1.1 Literature Review 

1.1.1 Content 

According to the Regional Memorandum No. 91, s. 2020 (see Regional Memorandum 

No. 91, s. 2020), Development of Learning Resources and Survey on Alternative Learning 

Delivery Modes, a module should include the following: introduction, lesson proper, 

generalization/summary of learning, application, assessment, and additional activity. The 

introduction outlines the learning objectives and provides a brief description of the topic. The 

pre-assessment is used to determine whether the learner has a basic understanding an the topic. 

The pre-assessment will also help the teacher identify where to start discussing the topic. The 

lesson proper includes the review, activity, discussion of the activity, mini-lesson, and enrichment 

activity. The module needs to provide learners with an ample amount of activities and 

opportunities to apply the information in real-life situations, so that they can understand the 

lesson deeply and appreciate its importance. The post-assessment determines whether the learning 

objectives have been met or whether the learner requires additional support to master the concepts 

presented in the lesson. Further activity will give more opportunity to strengthen the learner's 

mastery of the idea. 

 

1.1.2 Layout and Design 

 

The elements of a module include the front matter (cover page, body, and inside pages), 

as well as the back matter. The front matter consists of the resource tile, cover art, and the 

developer's name. It also includes the preliminary pages, which consist of the copyright page, 

preface, acknowledgments, and table of contents. The body of the page consists of the module's 

contents. The back matter consists of the answer key, reference, and back outside cover (RM No. 

91, S. 2020). Specifications for the body text and illustrations were also described in the 

memorandum, which is essential for creating a module (see Appropriateness to Diverse 

Disabilities). This is to ensure that learners can easily understand and identify the lessons and 

examples in the module, thereby furthering their learning success. 
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1.1.3 Learners with Disabilities (LWDs) 

 

As stated in DepEd Order No. 021, s. In 2020, learners with disabilities (LWDs) are 

individuals whose abilities are limited, in terms of intellectual capacity and adaptive skills. These 

limitations can be categorized into cognitive, academic, physical, behavioral, and 

socio-emotional. These circumstances can hinder learners' complete and practical involvement in 

society; therefore, these situations require the delivery of intensive interventions that can be 

provided through education to enable these individuals to live a comfortable and independent life. 

 

1.1.4 Transition and Mainstreaming Programs 

 

Transition describes the process through which LWDs change their environment and 

educational level throughout their developmental lifespan, which continues until they reach their 

chosen exit path. It is a program aimed at assisting the transition of students with disabilities. 

(DepEd Order No. 021, s. 2020). 

 

According to Rodriguez (2021), mainstreaming involves incorporating students with 

disabilities into regular education classrooms at designated times throughout the day. Students 

learn subjects such as reading, writing, or math alongside their nondisabled classmates if their 

abilities suggest that they can gain from the instruction. If not, they receive instruction from a 

special educator in an isolated classroom.  

 

1.1.5 Appropriateness to Diverse Disabilities 

 

Practices and regulations aimed at identifying and removing obstacles—such as those 

related to physical appearance, communication, and attitude—that prevent people with disabilities 

from fully participating in society on an equal basis with those without disabilities are necessary 

to include them in daily activities. By making activities, communications, and the physical 

environment more usable by as many people as possible at little or no additional cost, universal 

design aims to make life easier for everyone. People of all ages and abilities benefit from 

universal design. Equitable use means the design is beneficial for individuals with varying skills. 

Flexibility in use indicates that the design accommodates a wide range of personal preferences 

and capabilities. Simple and intuitive use ensures that the design is easy to comprehend, 

regardless of the user's level of experience, knowledge, language proficiency, or focus. 
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Perceptible information guarantees that the design conveys essential information effectively to the 

user, independent of the current lighting, visual, or auditory conditions or the individual's reading, 

seeing, or hearing abilities (Centers for Disease Control and Prevention, 2020). 

 

1.1.6 Context 

 

Throughout the academic journey of LWDs, they should be able to attain independence 

and purpose in society, aided by the support provided by educators, therapists, and other qualified 

professionals (DepEd Order No. 021, s. 2020). The researchers aimed to develop a module that 

would provide information, activities, and assessments applicable to various contexts, including 

home, school, and community. By providing these with the relevant contexts, learners will be able 

to adjust well and utilize their knowledge and skills appropriately and adequately.  

​  

1.1.6.1 Home Use 

 

The primary setting for families is at home. As mentioned above, LWDs are supposed to 

lead an independent and purposeful life. At home, an individual needs to manage health care, 

prepare meals, and maintain good hygiene (Virginia Department of Education). Mastering these 

skills will enable LWDs to live independently at home. That is why it is essential to include 

activities in the module that allows LWDs to practice skills necessary for home use. 

 

1.1.6.2 School Use 

 

As learners, the school is the 'second home'. Being able to take care of oneself 

independently can increase the success in the academic aspect of the LWDs as learners become 

self-motivated. Being self-motivated, learners can manage time, think critically, solve problems, 

and improve other skills (Engler, 2022). That is why LWDS must have activities in the module 

that are essential for school use. 

 

1.1.6.3 Community Use 

 

Participating in various community activities is one of the most notable achievements 

LWDs can attain. Concepts such as safety, transportation, and self-advocacy skills are among the 

OUR LADY OF FATIMA UNIVERSITY                                         COLLEGE OF EDUCATION 
 



DEVELOPMENT AND EVALUATION OF K TO 12 …​ 13 

topics LWDs need to learn to achieve independence (Milestones Autism Resources). That is why 

the module must include activities that are suitable for community use.  

 

1.1.7 Care Skills Package  

Care skills are the actions individuals perform daily that support independence and a 

purposeful life. This includes planning and sequencing task performance, organizing the 

necessary materials, and developing fine motor skills essential for executing daily chores (such as 

opening lunch boxes, drawing, or standing to pull up pants). Many school-related jobs and life 

skills begin with self-care abilities (Kid Sense, 2024). 

 

It is essential, especially for SPED students, to learn care skills for maintaining good 

grooming and hygiene, which can boost confidence, independence, and social integration for 

SPED learners. 

 
1.1.7.1 Personal Hygiene (PH) 

 

This will demonstrate comprehension of the fundamentals of cleaning and caring for 

various body parts, according to DepEd Order No. 21, s. In 2020, learners with disabilities must 

learn proper hygiene practices as part of their overall development. It is essential to support 

independent living skills and personal hygiene for all students, particularly those with diverse 

needs. Even taking a shower can seem normal to some, but for those with physical, sensory, or 

cognitive impairments, it may be particularly challenging. These children can be empowered to 

handle personal hygiene duties with confidence and independence if effective teaching strategies 

are implemented in a supportive setting (Heng, 2020). (see Appendix I) 

 

1.1.7.2 Good Grooming (GG) 

 

Good grooming is essential for every learner with disabilities, enabling them to receive 

proper care for themselves. Children must acquire good grooming skills as early as possible. It 

includes maintaining proper hygiene, dressing appropriately, and ensuring one's appearance is 

neat (Adith, 2024), according to DepEd Order No. 21, s. In 2020, it deals with the proper way of 

taking a bath, trimming nails, and wearing clean, well-fitting attire, which can contribute to a 

positive first impression and demonstrate respect for oneself and others. Individuals who 
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prioritize strong grooming practices might reflect competence, confidence, and dedication to 

personal appearance (Indian School of Image Management, 2021). (see Appendix I) 

 

1.1.7.3 Growth and Development (GC) 

 

Students with special needs need to adopt and acquire additional knowledge about care 

skills related to growth and development, as per DepEd Order No. 21 s. In 2020, LWDS need to 

reach their full potential, become independent, and learn how to manage the emotional and 

physical changes that occur during puberty. The effects of and alternative ways to maintain body 

cleanliness, and how to develop personal skills during physical and emotional changes, as well as 

for personal care skills that nourish management skills. (see Appendix I) 

 

1.1.7.4 Health Habit and Nutrition (NU) 

 

​ As children, including those with special needs, grow and develop, they require specific 

nutrients to support an overall health. To acquire a healthy lifestyle, one must practice healthy 

eating habits (Decker, 2021). Health Habit and Nutrition (NU) includes the discussion of the 

difference between healthful and less healthful foods and the importance of consuming healthy 

foods, good eating habits and how to practice it in the daily life, proper storing of food, what food 

are safe to eat and not, understanding of balanced diet, and reading food labels and its indications 

(DepEd Order No. 021, s. 2020). (see Appendix I) 

 

1.1.7.5 Healthcare (HC) 

 

Healthcare (HC) involves understanding the appropriate ways to care for one's health, 

maintaining a healthy and active lifestyle, identifying natural and illness prevention methods, and 

understanding the proper use of medications (DepEd Order No. 021, s. 2020). According to 

Febres and Febres (2024), addressing the challenges in child healthcare and investing in the 

health of the youngest citizens is not only a moral imperative but also a wise investment in the 

future of our society.  (see Appendix I) 
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1.1.7.6 Personal and Community Safety (PS) 

 

Safety education is crucial for children's development because it equips them with the 

knowledge, skills, and confidence necessary to navigate their surroundings safely and securely. 

By focusing on areas such as traffic, fire safety, and personal safety, children are better equipped 

to make responsible decisions and steer clear of potential hazards, thereby facilitating 

independence and the desire to protect others as well as themselves. Safety education enhances 

children's well-being as they develop and interact with the world by improving awareness while 

modeling responsible behavior (Stout, 2023).  (see Appendix I) 

 

1.2 Statement of the Problem 

The researchers aim to develop an activity-based module that will help build care skills in 

learners with disabilities (LWDs). To be able to guarantee its acceptability, these are the questions 

that are aimed to be answered : 

 

1.​ What is the evaluation of the respondents on the developed material in terms of: 

​ 1.1 content, 

​ 1.2 layout and design, and 

​ 1.3 appropriateness to different disabilities?  

2.​ What is the level of acceptability of the developed materials in the context of: 

​ 2.1 home use, 

​ 2.2 school use, and 

​ 2.3 community use? 

3.​ Is there a significant relationship between the evaluation of the respondents and the level 

of acceptability of the developed material? 

 

1.3 Purpose Statement 

​ This study aims to develop a module that is activity-based and anchored on the transition 

curriculum by the Department of Education. The module will include discussions, activities, and 

assessments in line with the learning competencies. To ensure the acceptability of the module, the 

researchers will seek the level of acceptability among selected Special Education teachers. The 
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primary purpose is to develop a module that supports the curriculum's goals and enhances the 

learning experience of learners with disabilities in developing care skills. 

 

1.4 Hypothesis 

 

H0: There is no significant relationship between the evaluation of the respondents and the level of 

acceptability of the developed module. 

 

1.5 Theoretical Framework  

 

 

 

 

 

 

 

 

 

 

 

 
Figure 1: K to 12 Transition Curriculum Framework for Learners with Disabilities 

 

This research aligns with the K to 12 Transition Curriculum Framework for Learners with 

Disabilities, as issued by the Department of Education on August 20, 2020, in DepEd Order No. 

021, s. 2020. 

​ Special Education aims to enable learners with disabilities to lead independent and 

purposeful lives. To achieve this, learners must develop knowledge and skills that support their 

independence and future endeavors. The Department of Education (DepEd) believed that there 

are seven (7) main areas that learners must succeed at, as seen in Figure 1. These are the 

Packages: Care Skills, Life Skills, Pre-Vocational Skills, Livelihood Skills, Functional Academics 

Skills, Career Skills, and Enrichment Skills. With this, DepEd designed a curriculum that focuses 

on these areas as a means of transition. This is to prepare and equip LWDs for five (5) possible 

outcomes or life pathways. LWDs can be entrepreneurs, employees, or university students. To 
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achieve this, a module must be developed to support the goals and purpose of the transition 

curriculum fully. The module should include the content areas, objectives based on the learning 

competencies, activities, and assessments. It will be a learner-centered module that supports the 

self-learning of the LWDs. 

This study aims to develop an activity-based module specifically for the Care Skills 

Package. This package focuses on the skills necessary for independence and maximizing one's 

potential. This involves self-care training for learners with disabilities. Under this package are six 

(6) content areas, including Personal Hygiene (PH), Good Grooming (GG), Growth and 

Development (GD), Health Habit and Nutrition (NU), Healthcare (HC), and Personal and 

Community Safety (PS).  

 

1.6 Simulacrum 

 

 
 

Figure 2 : Paradigm showing the relationship between the variables 

 

Figure 2 shows the relationship between the variables in this study. This study aimed to 

develop an activity-based module for building care skills, which was the developed material. To 

achieve this, the developed material was evaluated in terms of Content, Layout, and Design, as 

well as its appropriateness for different disabilities, and the level of acceptability in the contexts 

of Home Use, School Use, and Community Use. The evaluation and level of acceptability will be 

the independent variables, while the dependent variable is the developed material. The study 

focused on finding the relationship between the independent variables that may affect the 

dependent variable. 
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2.0 RESEARCH METHOD 

 

2.1 Design 

​ The researchers employed a quantitative research design to assess the effectiveness of a 

K-12 Transition Curriculum Activity-Based Module in developing care skills in learners with 

disabilities (LWDs). The research employs a descriptive-exploratory approach to evaluate the 

module's content, layout, and design, as well as its suitability for individuals with various 

disabilities and its applicability in diverse environments, including home, school, and community 

settings. According to Aggarwal (2025), an exploratory study aims to provide insights and form 

hypotheses in areas that are yet to be explored, while a descriptive study aims to provide 

information about a specific phenomenon. Together, the researchers were able to determine the 

module's appropriateness in supporting LWDs in acquiring critical care skills necessary for 

independent living and active participation in society.  

 

2.2 Site and Sampling 

 

The study site is located in Antipolo City. The locale is chosen based on the location of 

the researchers' university, providing easy access to gather data. Additionally, the researchers' 

department has partnerships with the schools of the participants. Antipolo City had also been 

offering training to teachers in "high hopes that everyone will realize the significance of having a 

functional SPED program in all schools in the Division of Antipolo City to create authentic 

inclusive education for SPED learners" (Santos, 2019).  This study employed purposive sampling, 

as specific qualifications were required to determine the participants. This is because the 

developed module required specific expertise to be evaluated appropriately. The inclusion criteria 

are special education teachers working under the transition and mainstream programs in all public 

schools in Antipolo, who are full-time and regular employees. The exclusion criteria are general 

education teachers handling mainstreaming students.  Factors such as age, gender, and marital 

status are not considered, as they do not have any correlation with the study. The sample size is 

based on the availability and willingness of these educators to participate. In total, the study 

recruited twenty-nine (29) participants. The sample size is based on the availability and 

willingness of these educators to participate. In total, the study recruited twenty-nine (29) 

participants. This approach ensures that the feedback gathered reflects the perspectives of 

knowledgeable professionals who can assess the module's practicality and relevance for LWDs. 
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2.3 Research Instrument 

 

To gather the data, the researchers conducted a survey. A paper-based questionnaire was 

used to collect evaluations and assess the level of acceptability of the developed module. The 

questionnaire, initially constructed by the researchers, is divided into two (2) sections - 

Evaluation Rating Sheet and Level of Acceptability. Each question is anchored to the statement of 

the problem. A rating scale was used in response to the statements, with five (5) indicating 

strongly acceptable, four (4) indicating acceptable, three (3) indicating neutral, two (2) indicating 

not acceptable, and one (1) indicating strongly not acceptable. 

Three (3) different professionals - special education teacher, curriculum specialist, and 

community worker reviewed and evaluated the statements for the credibility of the questionnaire. 

(see Expert Validation Form). All validators ensured the alignment of the developed module and 

the questionnaire. The special education teacher ensured that the statements were applicable and 

appropriate in the special education setting. The curriculum specialist ensured that the important 

details from the transition curriculum were included and followed. The community worker 

ensured that statements about the community were relevant and applicable to the student's 

community. 

The participants were selected according to the criteria set by the researchers, as 

mentioned in the 'site and sampling' section. With assistance from a statistician (see Statistical 

Certificate), the collected data were analyzed using Microsoft Excel's Data Analysis Toolpak and 

interpreted using descriptive and inferential statistics (see Statistical Certificate). 

 

2.4 Data Collection 

The data collection followed a systematic approach. Before starting the data collection, 

the researchers requested authorization from the Research, Development, and Innovation Center. 

An ethical certificate was provided to confirm that the study did not commit any violations. The 

respondents were selected according to the criteria set by the researchers, as further discussed in 

the' site and sampling' section. All important documents, such as the informed consent form 

(ICF), letter of request from the Schools Division Office (SDO), developed module, and 

questionnaires, were presented to the school principals as a proposal for conducting a survey. 

Once approved, the documents were distributed by the school principal or representative to the 

participants. The data collection was conducted onsite, and the researchers personally distributed 

and collected the module after a specified time to assess its effectiveness. All information about 
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the study and module was indicated in the ICF.  Respondents were given one (1) week to 

complete the survey. During the retrieval of the modules, the researchers had brief discussions 

with the participants about their suggestions and comments about the module. With assistance 

from a statistician (see Statistical Certificate), the collected data were analyzed using Microsoft 

Excel's Data Analysis Toolpak and interpreted using descriptive and inferential statistics. 

Respondents were allowed to provide suggestions that would be taken into consideration when 

revising the module. If the module received 'acceptable' or 'strongly acceptable', there will be no 

second survey. However, if it did not, the researchers would return to the respondents with the 

revised module and ask for another evaluation. 

 

2.5 Data Analysis 

The collected data were analyzed using Microsoft Excel's Data Analysis Toolpak. 

Descriptive statistics were employed to summarize and organize the responses, providing insights 

into the general acceptability of the module. Inferential statistics, such as frequency analysis and 

mean scores, were used to assess the effectiveness and appropriateness of the module in different 

contexts (see Statistical Certificate). Correlational analysis was also performed to examine 

relationships between the various components of the module and its overall effectiveness. The 

combination of descriptive and inferential statistics allowed for a comprehensive evaluation of the 

module's quality and potential impact.  

 

2.6 Data Management Plan 

All questionnaires were in paper form. Once retrieved, the data were only accessible by 

the researchers for interpretation and will be retained for a year after the completion of the study. 

The researchers applied the Data Privacy Act of 2012 (Republic Act No. 10173). All participants 

were anonymous. Information provided in the survey remained confidential and was used only 

for research purposes. The data were retained until the study was finalized and the module was 

developed. For the data disposal, the researchers used the shredding method. Once finalized, the 

researchers will submit for copyright registration to the National Library of the Philippines. This 

is to ensure that the researchers are the rightful owners of the module. The module will then be 

made available to the public and offered to various schools with SPED programs, including those 

participating in the program. 
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2.7 Ethical Consideration 

An ethical certification from the Research, Development, and Innovation Center ensured 

that the researchers were not committing any violations before proceeding with the data 

collection. An informed consent form, based on the WHO ICF template (see Informed Consent 

Form), was presented to the respondents, explaining the nature and purpose of this research. This 

ensured that all data collected from the survey were protected and used only for this research. 

For international guidelines, this study adhered to the Nuremberg Code of 1947 as 

reflected in the informed consent form. For local guidelines, this study adhered to the guidelines 

set by the Philippine Health Research Ethics Board (PHREB), the National Ethical Guidelines for 

Research Involving Human Participants (NEGRIHP) of 2022. The following were the ethical 

guidelines that the researchers upheld: 

 

Non-maleficence 

​ This study ensured the safety of all participants, both physically and psychologically. The 

module and questionnaire were culturally and spiritually sensitive, making them suitable for the 

participants and future users of the module.  

 

Beneficence 

The module primarily benefits learners with disabilities (LWDs) by providing activities 

that support the curriculum's goals and enhance the learning experience, making it more relevant 

and timely. The participants were able to have easier discussions and more learning resources 

with the assistance of the developed module. 

 

Veracity 

​ The researchers ensured that all data were treated with fairness and objectivity. The 

results were presented in the next chapter of this study for transparency, along with the 

computations. Interpretations and findings were based on the answers provided by the 

participants. 

Justice 

​ In selecting participants, the researchers established specific criteria for inclusion. These 

are based on the expertise required for evaluating the developed module. With the criteria, 

equitable access and fair selection and treatment were ensured. To further ensure justice in this 

study, an informed consent form (see Informed Consent Form) was provided to the participants. 
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Autonomy 

​ Participants have the right to refuse or discontinue participation, as stated in the informed 

consent form (see Informed Consent Form). All participation is entirely voluntary. 

 

Confidentiality 

The researchers applied the Data Privacy Act of 2012 (Republic Act No. 10173). All 

participants were anonymous. Information provided in the survey remained confidential and was 

used only for research purposes. 

 

3.0 RESULTS 

3.1 Evaluation of the Developed Material 

Table 1 : Likert Scale 

 

 

 

 

 

 

 

  
Table 1 presents the Likert scale used to interpret and analyze the collected data. The 

value and description are also used in the questionnaires (see Research Instrument). The range, as 

indicated by the research statistician, provided a more detailed scope for interpreting and 

analyzing the hypothesis assessment. 
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3.2 Level of Acceptability on the Developed Material 

Table 2 : The Overall Evaluation for the Content of the Developed Material 

 

Table 2 shows the overall evaluation of the content of the developed material. Statement 

number two (2) received the highest mean of 4.66, indicating that the module is consistent with 

the targeted learning competencies anchored in the K to 12 Transition Curriculum (see Statistical 

Certificate). While the last statement received the lowest mean of 4.45, indicating that, although 

still acceptable, the module can still be improved in terms of being free from plagiarism and 

copyright violations. Overall, the evaluation of the content is acceptable, as it follows the 

standards of Regional Memorandum No. 91, s. 2020 (see Regional Memorandum No. 91, s. 

2020). 

 
Table 3: The Overall Evaluation for the Layout and Design of the Developed Material 
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Table 3 presents the overall evaluation of the layout and design of the developed material, 

with the last statement receiving the highest mean of 4.66, indicating that the module is practical 

in various settings, including home, school, and community. This is beneficial when determining 

the level of acceptability of the developed material. The design of the module, in accordance with 

the Regional Memorandum No. 91, s. 2020 (see Regional Memorandum No. 91, s. 2020), ensures 

that learners can easily understand and identify the lessons and examples in the module, thereby 

furthering their learning success. Statement number 5 received the lowest mean of 4.66, 

indicating that the module can be further improved in terms of the targeted learning competencies 

for the learners. Overall, the evaluation of the layout and design is acceptable, aligning with the 

goals and objectives of both the transition curriculum and learning resources. 

 
Table 4: The Overall Evaluation for the Appropriateness to Diverse Abilities of the Developed Material 

 

 

​  Table 4 presents the overall evaluation of the appropriateness of the developed material 

for diverse disabilities. Statement number two (2) received the highest mean of 4.45, indicating 

that learners with diverse disabilities can use the module. Equitable use refers to designing tools 

that are beneficial for individuals with varying abilities (Centers for Disease Control and 

Prevention, 2020). This specified that the respondents viewed the module as equitable. Statement 

number three (3) received the lowest mean of 4.34, which means that the instructions used in the 

module, although still acceptable, can be improved by making them easier to follow. Suggestions 

(see Comments and Suggestions of the Respondents) from the respondents indicated that the 

instructions should be shorter and less complicated, especially for students who are non-readers. 

Overall, the module received an evaluation of 'acceptable' in terms of its appropriateness for 

diverse disabilities. 
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3.3 Level of Acceptability of Developed Material 
Table 5: The Overall Level of Acceptability for the Home use of the Developed Material 

 

​ Table 5 shows the overall level of acceptability for the home use of the developed 

material. Receiving the highest mean score of 4.72 indicates that the information on personal 

hygiene, nutrition, and personal and community safety can be effectively applied in the learner's 

home context. This supports the claim of the Virginia Department of Education that at home, an 

individual needs to be knowledgeable in preparing their own meals and maintaining good 

hygiene. With this, learners can become self-reliant, a key goal of the transition curriculum. The 

good grooming section, receiving the lowest mean score of 4.66, implies that improvements are 

needed in this area of the module. Overall, the level of acceptability for home use has a mean of 

4.70 and is acceptable for the respondents.  
 

Table 6: The Overall Level of Acceptability for the School's Use of the Developed Material 
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Table 6 shows the overall level of acceptability for the school's use of the developed 

material. Statements number five (5) and six (6) received the highest mean score of 4.62, 

indicating that for school use, these two (2) sections of the module can be of great use in the 

context of the learner's school. The growth and development section of the module received the 

lowest mean score of 4.55. This suggests that additional information, taking into account the 

school context, could be incorporated to enhance this section. Overall, the level of acceptability 

for the school's use of the developed material is acceptable. This supports the claim of Engler 

(2022) that the care skills of learners can lead to self-motivation, which in turn can result in 

greater academic success. 
 

Table 7: The Overall Level of Acceptability for the Community Use of the Developed Material 

 

​ Table 7 shows the overall level of acceptability for the community use of the developed 

material. All statements, except statement number six (6), received a mean score of 4.62. This 

indicates that, although still acceptable, the nutrition section of the module needs more 

improvement in the context of the learner's community. Overall, the level of acceptability for 

community use is acceptable. This supports the claim of Milestones Autism Resources that 

concepts such as safety, transportation, and self-advocacy skills are among the topics LWDs need 

to learn to achieve independence, which is evident in the developed material based on the K to 12 

transition curriculum. 
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Part III. Assessment of Hypothesis 
Table 8.1: Summary of the ANOVA: Single Factor Calculation 

 
Table 8.2: Output of the ANOVA: Single Factor Calculation 

 

Based on the ANOVA Single-Factor Analysis provided in Tables 8.1 and 8.2, the 

assessment of the hypothesis involves evaluating the statistical significance of the differences in 

system ratings across Home Use, School Use, and Community Use among respondents. 

 

Null Hypothesis (H0): 

There is no significant relationship between the respondents' evaluation and the level of 

acceptability of the developed module. 

 

P-value: 

​ The p-value from the ANOVA output is 0.7567, as shown in Figure 10.2, which is greater 

than the significance level of ⍺ = 0.05. This indicates that the observed differences in mean 

ratings are likely due to change and are not statistically significant. 

 

Decision: 

​ Since p-value > 0.05, the null hypothesis is accepted. There is insufficient statistical 

evidence to conclude that significant differences exist between the average ratings across three 

groups. 

​ Significance Level (⍺): 0.05 

​ Test Statistics (F): 0.280 

​ Critical Value (F Crit): 3.105 

The observed F-value (0.208) is less than the critical F-value (3.105), confirming that the 

null hypothesis is not rejected. 

OUR LADY OF FATIMA UNIVERSITY                                         COLLEGE OF EDUCATION 
 



DEVELOPMENT AND EVALUATION OF K TO 12 …​ 28 

4.0 DISCUSSION 

 

The descriptive statistics reveal that the content dimension of the module was evaluated 

with a mean of 4.57, indicating strong alignment with learning Competencies and practical 

integration. Similarly, Layout and Design scored an Acceptable mean of 4.55, suggesting that the 

module's format, readability, and design are well-suited for learner needs and standards. The 

appropriateness category, focusing on inclusivity for learners with disabilities, had a slightly 

lower but still Acceptable mean of 4.39, pointing to reasonable adaptability and accessibility 

across diverse learner profiles. 

 

For the Level of Acceptability, the module scored highest in Home Use with a Strongly 

Acceptable mean of 4.70, reflecting its exceptional relevance and applicability in household 

contexts. School Use and Community Use both achieved Acceptable ratings, with means of 4.59 

and 4.60, respectively, indicating consistent usability across different environments. 

 

Overall, these results suggest that the developed K-12 Transition Curriculum 

Activity-Based Module is highly acceptable across all evaluated dimensions, with robust 

reception for home-based applications. The consistently high means and relatively low standard 

deviations across categories demonstrate both effectiveness and consistency in meeting the needs 

of learners, educators, and the community. 

 

When analyzing the data across the three contexts —Home Use, School Use, and 

Community Use —the ANOVA test produced an F-value of 0.280 and a p-value of 0.7567, which 

is greater than the significance level of 0.05. This indicates that the differences in the mean 

acceptability ratings (Home Use: M = 4.70, SD = 0.53; School Use: M = 4.59, SD = 0.62; 

Community Use: M = 4.60, SD = 0.67) are not statistically significant. This result confirms that 

the developed K-12 Transition Curriculum Activity-Based Module is perceived similarly in terms 

of acceptability across home, school, and community settings. Regardless of the context, 

respondents consistently rated the module as Excellent (Mastered), suggesting a stable level of 

approval and endorsement for module application. 
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5.0 CONCLUSION 

The results indicated that the designed module met the standards of the respondents in 

terms of content, layout, and design, as well as its appropriateness for diverse disabilities, and 

were deemed acceptable in the contexts of home use, school use, and community use.  

It has been evident that the module will be of great use to learners, even without the 

guidance of teachers or any adult support, in various environments of the learners' daily living. 

The respondents also perceive the developed module as applicable across multiple disabilities and 

age levels of the students. This is an excellent indicator that the module will indeed help achieve 

the Department of Education's goal of enabling learners with disabilities to be independent and 

lead a successful and purposeful life. Together with the development of the module, a bridge is 

also built between the Transition Curriculum and Learners with Disabilities, one package at a 

time. 

6.0 RECOMMENDATION 

To make contributions in the Special Education field, researchers developed an 

activity-based module anchored in the K-12 Transition Curriculum, specifically focusing on 

building care skills. Evaluated by different SPED teachers, the researchers can ensure that the 

quality of the module is appropriate for its intended user - the LWDs. To ensure the smooth and 

effective use of the developed module, the following recommendations should be considered by 

everyone involved in the process: 

 

1.​ Module Developer: LWDs use the developed module, and many issues will surface. To 

ensure the continuous effectiveness of the module, it is recommended that the module be 

modified to meet the specific needs of the students who use it. 

2.​ Inclusive Learning Resources Center: To ensure consistency and reinforcement, the 

Inclusive Learning Resources Center should be involved in implementing the module 

both at home and in the community. This also provides more opportunities for LWDs to 

practice their care skills in a real-world setting.  

3.​ Further Research: Future researchers are encouraged to conduct additional surveys to 

determine whether the module remains practical and relevant to the LWDs. Aside from 

the Care Skills Package, there are six (6) more packages in the transition curriculum in 

need of a developed module that future researchers may look into. Comments and 
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suggestions by the respondents of this research (see Comments and Suggestions of the 

Respondents) may also be helpful for the development of other modules. 
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